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Abstract  

ThispaperdiscusseswaystoincreasemotivationofEnglishasaForeignLanguage（EFL）1eamersin  

sciencefacultiesinuniversityinJapanthroughThskBasedLearning（TBL）・Thefirstsectiondiscusses  

CommunicativeLanguageTeaching（CLT）andTBL・Thesecondsectionoutlinesmotivationin  

relationshiptoTBLandJapaneseuniversitystudents・ThethirdsectionlooksathowaTBLcurriculum  

COuldbeimplementedina15－Classterm・ThepapersuggeststhatTBLwithinaCommunicativeLanguage  

Teaching（CIX）frameworkcanbeaveryeffbctivemeansofinstructionattheuniversitylevelprovided  

thatthetasksaretailoredtomeetthespeci玉cneedsofJapaneseuniversitystudents．  
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Introduction  

LowmotivationamongsciencestudentsatJapaneseuniversitieslearningEnglishasaForelgn  

Language（EFL）hasbeenacommonissuefacinglanguageeducators・Withtheshiftinclassroompractices  

toCommunicativeLanguagerItaching（CtX），SOlicitinganddevelopingactiveparticipationfromscience  

studentshasbecomemorecriticaltocreatingandmaintalnlngaSuCCeSSfulstudent－Centeredclassroom  

environment．AsmotivationhasbeenrecognizedasanaspectofgrowlnglmPOrtanCeindeveloplng  

efftctivelanguageleamers，CurriculumdevelopmenthasfbcusedonapproachesthatuseCI・Tanddevelop  

autonomouslearners．ThispaperdiscusseswhyTbskBasedLearning（TBL）canbeanefftctivewayto  

increasemotivationandsomeoftheconsiderationsofimplementation．  
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CommunicativeLanguageTeaching  

CommunicativeLanguagerItachingemergedinthe1970’sand1980’saslanguageeducatorsbeganto  

re－eValuatethepedagoglCalpracticesinconsiderationofthechangesintheviewsorunderstandingof  

languageandlearning，andoftherolesofthelearnersandteachers（Nunan＆Lamb2001）・Thisshi貴命om  

theso－Called“traditionalism”toCLThascontinuedtoembodynewapproacheswithinthegeneral  

丘ameworkofCIJ．CIXmightbecharacterizedasanapproachthatperceiveslanguageasasystemfbr  

COnVeylngmeanlngWhichloglCalmeansthatlearnersneedtoconductrealcommunicationanddotasksor  

activitiesthataremeaningfu1tasksandlanguagethathasmeanlngtOthelearner．CIJTfbcusesonthe  

learner’sneedsandassuchthelearnersneedtobeactivelyinvoIvedtheprocess．  

Activitieswilltypicallytrytoengagethelearnerincommunicationandwi11invoIveinfbrmation  

Sharingandnegotiationofmeanlng．Thelearnerwi11beanegotiatorandinteractorandtheteacherwi11be  

afhcilitator，needsanalyst，andcounselor（Nunan＆Lamb2001）．Thiskindofapproachwi11alsodemand  

newmaterialsbecauseofthedi能renceinapproach，eSPeCiallyfbrrIbskBasedLearning（TBL）programs  

andtheuseofauthenticmaterials．（RefbrtoAppendixl：Traditionalism＆CIJ）  

TaskBasedLearnlng  

TBLisawidelyacceptedmethodologyinSecondLanguageAcquisition（SLA）・TBLrequires  

Studentstocompleteataskinthetargetlanguageratherthanstudyingthetargetlanguage・Thisallows  

Studentstoexperiencethetargetlanguageinamorenaturalcontextthanwithtraditionalclassroom  

l approachesthatcanbedirectlyrelatedtotheireducationalandprofbssionalneeds．Manyresearchershave  
StreSSedtheimportanceconsideringrelevanceasafactortoincludealongwithothermotivatorsin  

Curriculumdesign（Alessi＆Trollip，2001；Keller＆Suzuki，2004）．Thismayhaveapositiveimpacton  

Studentmotivation．TheintroductionofTBLactivitiesisanaturalapplicationofthebasicprlnCiplesof  

CLTprimarilybecauseoftheemphasisonauthenticandmeaningfu1materialsandactivities・  

ThisleadsustolookatwhatTBLactuallylSandmoreimportunatelyhowitcanbeeffectively  

implemented．Asnotedabove，TBLfbcusesonuslngauthenticlanguage，andlearnersneedtoconduct  

meaningfu1tasksuslngthetargetlanguage．SometyplCalexercisesorlessonsthatareusedinTLBclasses  

includeroleplaysofavisittothedoctor，ajobinterview，makinganappointment，OrderinglnareStaurant，  

andsoon．Alongthisline，Willis（1998）de且nedataskas  

…agOal－Orientedactivitywithaclearpurpose．DoingacommunicationtaskinvoIvesachieving  

anoutcome，Creatingafinalproductthatcanbe appreciatedby others．Examplesinclude  

COmPilingalistofreasons，ftatures，Orthingsthatneeddoingunderparticularcircumstances；  

COmparlngtWOplCtureSand／ortextsto爺ndthedi能rences；andsoIvingaproblemordesignlnga  

brochure．  

Whiletheseexerciseshavebeenusedwidely，IcontendthatsuchgeneralactivitiesarenotappropriateTBL  

1suchasgranlmartranSlation，mOdeledconversations，etC．  
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exercisingfbruniversitystudentsinJapan．   

ThetwoessentialcomponentsofwhatTBLis，OrShouldbe，bearsrepeating；TBLrequlreSauthentic  

languageandmeaningfultasks・Whiletheabove－mentionedtaskscertainlymeetthefirstcriterion，I  

believethattheydonotmeetthesecond・Thatistosay，despiteappearances，Iwouldsuggestthatthese  

kindsofconversationsarenotmeaningfu1fbrJapanesesciencestudentsattheuniversltylevel・  

LearnersinJapan  

MostEnglishlanguagelearnersinJapanshouldbeconsideredEnglishasForeignLanguage（EFL）  

2 1earners，Whichistosaythattheywi11haveverylittleneedandopportunitytousespokenEnglishintheir  

dailylives・MoststudentsareextremelyunlikelytoeverneedtouseEnglishatthedoctor，sofnce，OrtO  

makeanappointment，OrtOeVenaSSuggeStedabove，designabrochure・SowhilethesekindsofTBL  

exercisesmaybequiteusefu1andmeaningfu1inotherteachingcontexts（e．g．theEuropeancontext），they  

arenotlikelytobeusefulorneededbytypicaluniversitystudentsinJapan．Thestudentsofcourserealize  

this，Whichthemmakesthesekindsofscenariosafallbacktocontrivedmodeledconversationsreminiscent  

Ofaudio－1ingualism．  

Motivation  

Oneofthedrivingfbrcesbehindusingauthenticandmeaningfu1materialshasbeentheassumption  

thatthereisatleastapositiveimpactonmotivation・Motivationisaverybroadtermandhasbeenslngled  

OutaSakeyfactorofsuccessoflanguagelearnlngandthelackofmotivationhasbeenalsobeenusedan  

explanationfbrfailure（Brown1987）・Ithasbeensuggestedthattherearetwokindsofmotivation，  

integrativemotivation，thepositiveattitudestowardsthetargetlanguage，andinstrumentalmotivation，  

possibleusefulnessoftargetlanguageproBciency（Gardner＆Lambert，1972）．Dulaysuggestedthatthat  

WaSana脆ctivefi1ter（1985）andthisⅢtercouldblockoutpartsofthelanguageenvironment．Therefbre，  

1nPutCanbenegativelylmPaCtedbylowmotivation・However，integrativemotivationhasapositive  

relationtosuccessinlanguagestudy（Gardner1985）・Svanes（1987）concludedthebackgroundsofthe  

Studentsweredirectlyrelatedtothetypeofmotivation，Whichmakesitmoreimportanttolookat  

motivationresearchinthecontextofJapan・   

KubodevelopedascalefbrthemotivationofEFLstudentsattheuniversitylevel（1997），Which  

COnSideredtheculturalaspects・ItwasfbundthatthereweredifftrentlanguagelearnlngmOtivationfhctors  

fbrJapaneseuniversitystudents（Kimura，Nakata＆Okumura，2001）．Again，theimportanceofexamining  

motivationmustbestressed・SowhatdoesthismeanintermsofcurriculumdesignfbraTBLcoursefor  

SCiencestudentsatuniversityinJapan？ManysciencedepartmentsofftrEnglishlanguagecoursesfbr  

undergraduatestudentsinJapan・TheMinistryofEducation，Culture，Sports，Scienceandl七chnology  

2TherearesomeEnglishlanguagelearnersthatareinESLsituationsespecia11ylnparticularnichesinsomeofthelargercities，but  
fbrthemostpart，universltyStudentsinJapanareinEFLsituations．  
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（MEXT）requiresthatallstudentsenrolledinsciencedepartmentstakeacertainnumberofEnglish  

languagecoursesaspartoftheirbreadthrequirement（MEXT，2003）．Thesestudentshaveveryspec拍c  

Challengesbecauseofeducationalandculturalbackground．TheyarenotpreparedfbrCIJbecausetheydo  

nothaveexperienceincommunicatlnglnaforeignlanguagetothedegreethatevenasimpleexchangeof  

PerSOnalinfbrmationcanbetoodifncultfbrsomestudents（McVeigh，2001）．Manystudentsappearto  

havelittleexperienceincommunicatingeveninJapaneseandarenottrainedinhowtoexpresstheirown  

Oplnionsandviews．Thestudentsmaynothavewrittenanyessayssinceelementaryschool，andhave  

rarelyifeverbeenaskedanswerquestionsindetail．（Azra，lkezawa，Rowlett，＆Vannieuwenhuyse，2005）．  

TaskBasedLearnIngCurriculum  

Firstly，1nCOnSideringaTBLcurriculum，itisimportanttorecognlZethatmeaningfultasksareneeded  

thatarespecinctoscienceclassesandsciencestudents．Furthermore，thesetasksneedtoconsiderthat  

theremaybedi舵rentculturalfactorsinplay．JapaneseuniversityESLstudentsaremoremotivatedto  

Participateinin－Classlanguageactivitiesthataregraded，particularlyifthereisimmediatefeedback．  

Furthermore，thisincreaseinmotivationseemsalsoimprovetheirperfbrmanceinasslgnmentSaSWell  

（Bruno2008）・However，theImmediateMethodmaybeeffbctiveinelementarylevelconversationtype  

Classes，itwasnotdesignedforthemoreadvancedornon－COnVerSationfbcusedlanguagecourses．  

ATBLcoursecanhelptobridgetheseculturalissuesbecausethedesignofaTBLcourse．Itistask  

SPeCificandisquiteeasytoscaffbld．Byscaffblding，Irefbrto“thevariouskindsofassistance，Which  

guidealearnerintoanactivitythatisof［entoocomplex．．．”（Bruner1983）．WithTBL，SCaffbldingis  

temporaryandthereisahandovertothelearnerandtheInitiation－Response－Feedback（lRF）structure  

disappearsa1lowlngthelearnerautOnOmyintheirlearnlng．   

Itisfbrthatreasonthattheteacherneedstodirectthelanguagelearnersmoreactively，andscaffbld  

more，thanperhapsheorshemighthavebeeninclinedtodohadthestudentsbeenatahigherlevelof  

languagecompetence・Byscaffbldingtheactivities，theteacherisprovidingthesupportthatthestudents  

heed，Whilea1lowlngthemthe丘eedomtohavesomelnputOnthedirectionsoftheclass．Tfintrinsic  

motivationistobedeveloped，PedagoglCalstepsmustbetakentoincreaselearnerselfこregulationand  

independence（vanLier1986a），andtoensurethatthehandovertakesplace．  

Application  

ThisnowleadsustolookathowthesesprlnCiplesmightbeintegratedinacourseorJapanesescience  

Students，aSaTBLcourse・TheTBLcoursehasitsfbcusondeveloplngPreSentationskillsinthetarget  

language，English・Studentsarefacedwiththetaskofmakinga20－minuteacademicpresentationoftheir  

researchinEnglish・Thepresentationski11sthatstudentsacqu－reareequal1yapplicabletoacademic  

PreSentationsmadeinJapanese．Assuch，itisbelievedthattherecouldbeanaddedbene爺tof“carry－OVer”  

OftheseskillsfbrthestudentswhentheymakepresentationsinJapanese．This“carry－OVer’’mayalsoserve  
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asamotivatorfbrstudentsinthisprogram，eSpeCiallysinceJapaneseuniversitystudentsplaceahighvalue  

OnEnglishasameanstoaccomplishingsomething（McGuire，2000；Yashima，2000）．Assuch，aTBL  

COurSeShouldre且ectanincreaseinmotivationandperhapseveninintrinsicmotivation．  

Sinceeducatorsshouldhelpstudentsdevelopski11sthatwi11helpthemsucceedintheirstudies，  

acquireskillsandknowledgeinEnglish，andexpressthatkJlOWledgeinEnglish（Kasper，1999），theyalso  

Shouldhelpstudentsconnectclassroomcontenttoreallifb．Ibelievethatthisaspectmakesthisamuch  

moremeaningfu1task．Thestudentscompleteaseriesof“mini－taSks”thataremodularandwhencomplete  

theywillformthecomponentsofthefinalpresentation．Thesemodulesconsistofawritingmodule，a  
3  

presentationtheorymodule，designmodule，andapresentationski11smoduleeachlastingabout3classes．  

Ihavefbundthatdividingthe15－ClasstermintothreemainsectionsfbrpedagoglCalpurposestobequite  

efftctive．Inthefirstfive－Classsection，eXpeCtationsfbrthewholeyearareclearlyexplainedandstudents  

areglVenSimpleasslgnmentS，butarenotprovidedwithmodelstoworkfrom・Itisessentialtonotethat  

thestudentsrequlreSCaffbldingnotonlyfbrthetasksathand，butalsoinhowtofunctioninaCIJclass．  

Therefbre，SCaffbldingmustincludethetransition什omIRFclassroomthatthestudentsareaccustomedto，  
4  

toaCIJclassroom．TheasslgnmentSarethenexaminedandfbedbackisglVen．Studentsarethenshown  

SeVeralpossiblemodelsfbrthatasslgnment．TheythenindependentlyadapttheirpreviousasslgnmentStO  

bettersuittheoutcomesoftheirindividualprq）eCtS．   

1nthesecondsectionofthecourse，thekindoffもedbackchanges．Ratherthanexplicitexplanations  

andcorrections，thefbedbackbecomesmoregeneralizedandthestudentsneedtoindependentlyassess  

theirownworkandthatoftheirclassmates．   

lnthe貞nalsection，theinstructorhassteppedawayftombeingacentralpartoftheprogramand  

facilitatestheactionsofthestudents．Thestudentsperfbrmtheirtasksindependently．Theycontrolthe  
5  

COntentOftheirpresentationsandlooktotheirpeersforadviceandguidance，ratherthantotheirteacher．  

ThismoreCIJorientedapproach，uSlngSCaffbldingtoassiststudentsinbeingabletotransitiontomore  

independentandmeaningfu11anguageexchanges，fbllowsthecommunicationprlnCiple，thetaskprlnCiple  

andthemeaningfu1nessprincipleasoutlinedbyRichardsandRogers（1986：66）  

Comclusion  

ThereareseveraladvantagesofusingaTaskBasedLearnlngCurriculumfbrsciencestudentsat  

Japaneseuniversities．Thesecanbesummedupasincreasedmotivation，anincreaseinstudent  

invoIvement，autOnOmy，andempowerment．However，thesetasksmustbecarefullychosentobe  

meaningfu1inanacademicandproftssionalcontextsothattheydohaverelevanceandmeaningfbrthe  

Students．TheefftctiveuseOfTLBalsorequlreSCarefu1scaffbldingwiththetaskactivitiesaswellaswith  

thepedagoglCalmethodology．1believethatthisapproachissuitableforotherfieldsaswell，and  

3ThisrnoduleisbaseduponthesentenceheadlineapproachtoPowerPointbecauseofthecognitiveanddesignadvantages．  
41tisimportanttopointoutthattheseasslgnmentSarenOtgradedoncontent，butserveasastartlngpOintforthestudents’todis－  
COVerhowtoaccomplishthesetasks．  
5studentshavebythisstagediscoveredthattheycangetmorehelpfu1f己edbackaboutthescienceaspectsoftheirpresentations  
fromtheirpeersthantheycangetfromtheirinstruCtOr．  
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SPeCincallywellsuitedtoenglneerlngandbusinessprograms・Regardlessoftheneldofstudy，thekey  

aspectistheempowerlngOfstudentssothattheyaredirectingtheirownlearnlngintrulymeaningfu1tasks  

inaCIJtypeclassroom．  

Refbrences   

Alessi，S・M・，＆Trollip，S．R．（2001）．MiLltimediajbrlearning：methodkanddevelqpment（3rded．）  

NeedhamHeights，MA：Allyn＆Bacon．  

Azra，J・－L．，Ikezawa，M．，Rowlett，B．，＆Vannieuwenhuyse，B．（2005）．TheImmediateMethod．lnK．  

Bradfbrd－Watts，C・Ikeguchi，＆M・Swanson（Eds．）J4LT2004CoJ痴renceP7VCeedings．Tbkyo：  

JAIJ，  

Brown，D・（1987）．PrincなフIesQ［languagelearningandteaching，EnglewoodClif臨，NJ：PrenticeHall  

Regents．  

Bruner，J・（1983）ChildをJalk：Learningtouselanguage．NewYork：Norton．  

Bruno，Ⅴ（2008，November）・ThepragmaticsQf’conversation：BreakthebarrierQfsilence．Paperpresented  

at8thImmediateMethodAutumnWorkshop，Kobe，Japan．  

Dulay，H・，Burt，M・＆Krashen，S・（1982）・Language2．NewYork；OxfordUniversityPress．p．46．  

Gardner，R・＆Lambert，W．（1972）・Attitudesandmotivationinsecondlanguagelearning．Rowley，  

Massachusetts：NewburyHousePublishers．  

Gardner，R．（1985）Socialpsychologyandsecondlanguageleaming：Theroleofattitudeandmotivation．  

London：EdwardArnold．  

Kasper，L・F・（1999）・Print，fi1mandhypertexts：Amultimediamodelfbrdiscipline－basedESいnstruction．  

乃αC／77乃gE〃gJ7∫力わ7血ル0‡をαrCoJJege，26（4），406－414．  

Keller，J・M・，＆Suzuki，K・（2004）・LearnermotivationandE－1earningdesign：Amultinationallyvalidated  

PrOCeSS．JburnalQfEducational肋dia，29（3），229－239．  

Kimura，Y，Nakata，Y，＆Okumura，T・（2001）・LanguagelearningmotivationofEFLlearnersinJapan－A  

CrOSS－SeCtionalanalysisofvariouslearningmi1ieus．J4LTJburnaL23〝ノ，47－68．  

46   

OLIVE 香川大学学術情報リポジトリ



TaskBasedLearningandMotivationforScienceMajorsatJapaneseUniversities   

Kubo，N．（1997）、MotivationofuniversitystudentsintheirstudyofEnglish．JqpaneseJburnalqf  

励〟Cαrわ〃αJP叩C／70わ幻′，45，449－455．  

McGuire，S．（2000）．Motivationandlanguagelearning．肋gqyath7iversiO）QfArtsResea7ThJburnal，21，  

51－61．  

McVeigh，B．（2001）．HigherEducation，ApathyandPost－Meritocracy．T71eLanguage花ache7；25（10），  

29－32．  

MinistryofEducation，Culture，Sports，Scienceandl七chnology．（2003）．Rega7dingtheEstablishmentQ［  

anActionPlantoCultivate“JtpanesewithEnglishAbilities”．RetrievedonOctober23，2008  

fromhttp：／／www．mext．gojp／english／topics／03072801・htm  

Nunan，D．＆Lamb，C．（2001）．Managingtheleamingprocess、InD、Hall＆A．Hewing（Eds．），hnovation  

inlanguageteaching．（PP．27－45）．Abingdon：Routledge．  

Richards，J．＆Rogers，T．（1986）．4wroachesandmethodkinlanguageteaching．Cambridge：Cambridge  

UniversityPress．  

Svanes，B．（1987）．MotivationandCulturalDistancein Second－LanguageAcquisition．Language  

エeαr〃7乃＆37，341－358  

VanLier，L（1996a）．1hteractioninthelanguagecurriculum：Awareness，autOnOmJL andauthentic砂  

London：Longman．  

Willis，J．（1998）．Task－basedlearning：Whatkindofadventure？meLanguage乃acherJuly1998．  

RetrievedonOctober7，2008fromhttp：〟www．jalt－publications．org／tlt／fi1es／98月ul／wi11is．html  

Yashima，T．（2000）・Orientationsandmotivationinfbreignlanguagelearning：AstudyofJapanesecollege  

Students．J4CETBulletin，31，121－133．  

47   

OLIVE 香川大学学術情報リポジトリ



香 川 大 学 教 育 研 究  

6  

Appendixl：Traditionalism＆CommunicativeLanguageTbaching  

Traditionalism   

rulegovernedstruCtureS；  

hierarchicalinarrangement．  

CLT   

SyStemforexpresslngmeanlng；  

interaction．  

Language theory 

Learning theory byhabitfbrmation；  

Oralprecedeswritten．  

・realcommunication；  

・meaningfultasks．  

Goals are nativespeakerlevel；  

mastery ofsound，from＆order  

StruCtureS．  

dependentonthelearner；  

functionalandlingulStic．  

Syllabus  agradedphonology，mOrPhology＆  

SyntaX  

Variableincluding structures，  

functions，nOtions，themes，taSks  

accordingtolearnerneeds．  

Activities  drills＆modeldialogs；  

repetition＆memorization；  

patternPraCtice．  

engagelearnerincommunication  

activities；  

areprocessfbcused．  

・Canbedirectedbyaski11edteacher   

toproducethecorrectlanguage．  

LearnerS  arenegotiatorsinaglVeandtake  

relationship．  

rItachers  ・COntrOl，aCtive＆dominant．  ● analyst，COunSelor，facilitator．  

Materials  ・teaCher oriented and centered：  

audio CDs，DVDs，PowerPoint，   

8ashcards，languagelabs  

・authentic，taSkbased．   

6Adopted舟omNunan＆Lamb（2001）  
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